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ABSTRACT: This research examines the application of contrastive linguistics
theory in teaching translation and interpretation at Sai Gon University. It focuses
on translating interpersonal relationships in Gone with the Wind into its
Vietnamese version, Cuon theo chieu gio. The study is based on the idea that
contrastive linguistics, which analyzes language differences and similarities, can
deepen students' understanding of cultural and linguistic nuances in translation.
The main goal is to assess the effectiveness of using contrastive linguistics in
teaching translation, particularly in literary works. Through a qualitative
experiment, translation students translate excerpts from the novel, applying
contrastive linguistic methods to tackle cultural and linguistic challenges. The
results show that contrastive linguistics improves students' comprehension of
both languages and enhances translation accuracy, particularly in rendering
interpersonal relationships in culturally appropriate ways. The study concludes
that incorporating contrastive linguistics into translation education significantly
boosts students' analytical abilities and practical translation skills, promoting a
more nuanced understanding of cross-cultural communication in translation.
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1. Introduction

In the context of globalized communication, the demand for high-quality
translation and interpretation has increased significantly, especially in academic
settings. translation and interpretation not only require linguistic competence
but also an understanding of cultural nuances, interpersonal dynamics, and the
subtleties of meaning transfer between languages. One essential approach to
achieving better translation outcomes is the application of contrastive linguistics,
which systematically compares two or more languages to highlight their
similarities and differences. While contrastive linguistics has been widely
applied in theoretical studies, its integration into translation and interpretation
course remains under explored, particularly within the framework of teaching
and learning in Vietnamese universities.

At Sai Gon University, the translation and interpretation course aims to equip
students with the tools necessary for translating literary, professional, and
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everyday texts. However, there is a noticeable gap in the curriculum regarding
the application of contrastive linguistics theory in practical translation exercises,
especially when dealing with culturally complex and linguistically intricate tasks
such as translating interpersonal relationships. Literary works, particularly
those like Gone with the Wind, which embody rich character development and
culturally specific nuances, present a challenge in translation. The Vietnamese
translation of this novel, Cuon theo chieu gio, offers an excellent case study for
exploring these challenges, particularly in how interpersonal relationships
between characters are conveyed across linguistic and cultural boundaries.

This research seeks to fill this gap by conducting a pedagogical experiment that
applies contrastive linguistics theory in the translation of interpersonal
relationships within Gone with the Wind. The objective is to examine whether the
theory can enhance students' understanding of the complex interplay between
language, culture, and interpersonal communication. By focusing on the
translation of interpersonal dynamics, which are central to the narrative
structure of the novel, this study will demonstrate the potential of contrastive
linguistics to improve translation outcomes in terms of accuracy, tone, and
cultural appropriateness.

The experiment involves a cohort of translation and interpretation students at
Sai Gon University, who will be tasked with translating specific excerpts that
emphasize interpersonal relationships. The findings will assess how contrastive
linguistics can help students overcome common challenges such as preserving
emotional tone, managing cultural context, and ensuring accurate
communication of relational nuances. This research thus occupies a niche in the
intersection of translation and interpretation course and linguistic theory,
providing valuable insights into the practical applications of contrastive
linguistics in Vietnamese translation education.

This study not only aims to enhance translation quality but also to enrich the
curriculum at Sai Gon University, contributing to the broader field of translation
studies in Vietnam. (The author conducts a pedagogical experiment based on the
applications of translating interpersonal relationships from the work “Gone with
the wind” into the Vietnamese translation of "Cuon theo chieu gio").

2. Theoretical framework and literature review

2.1. The importance of contrastive linguistics in translation and
interpretation

Translation is an intricate task that goes beyond word-for-word conversion; it
demands an in-depth understanding of cultural and linguistic subtleties,
especially when dealing with complex literary works. contrastive linguistics
plays a crucial role in translation studies by analyzing the structural and
functional differences between languages. In the context of translation and
interpretation course, the application of contrastive linguistics theory aids
students in recognizing these linguistic divergences and understanding how to
preserve the meaning, tone, and relationships inherent in the original text while
transferring them into a target language. Specifically, when translating literary
works like Gone with the Wind, which are rich in interpersonal relationships and
emotional nuances, the application of contrastive linguistics can help translators
navigate cultural and linguistic barriers.
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2.2. The role of contrastive linguistics in translation and interpretation

Contrastive linguistics, as a discipline, compares the linguistic structures of
different languages, highlighting similarities and differences that can inform
translation practices. Its application in translation and interpretation course
helps students gain insights into the structural and syntactical disparities
between the source and target languages. For example, while English and
Vietnamese share certain features, such as subject-object-verb word order, they
also exhibit substantial differences in terms of expression, vocabulary, and
cultural context. These differences become particularly significant when
translating literary works that emphasize interpersonal relationships, which are
influenced by cultural values and social norms. Thus, contrastive linguistics
equips students with the analytical tools needed to address these disparities,
ensuring that translations maintain both linguistic accuracy and -cultural
relevance.

2.3. Relevant concepts and literature review

The application of contrastive linguistics in translation and interpretation course
has been explored in various studies, particularly in the context. Hiining,
Matthias, and Barbara Schliicker (eds. 2012) involved a collection of studies or
papers related to contrastive linguistics and comparative approaches to language.
The research explored different theoretical and methodological perspectives on
how languages can be compared, highlighting the broader scope of contrastive
linguistics and its connections with other linguistic approaches. Gast, Volker
(2013) wrote the entry titled "Contrastive Analysis” in The Routledge
Encyclopedia of Language Teaching and Learning. The content likely discusses
the theory and practice of contrastive analysis, a method in linguistics that
compares and contrasts languages to identify similarities and differences, often
for language teaching purposes. Their research offered an overview of this
approach, its applications, and possibly its relevance to language acquisition and
teaching. In 2015, Defranq, Bart presents approaches to comparative research
and issues related to the comparison of languages. In 2020, Christian Mair,
Contrastive Analysis in Linguistics (Oxford Bibliographies). The book outlines
the development of contrastive linguistics, from its informal beginnings to the
professionalization of the field between 1945 and 1970, and its expansion in
Europe from 1970 to 1990. It also highlights recent shifts in focus, including
typological comparisons, corpus-based analyses, and future research
opportunities. And Tuong, L. D. & Tien, T. B. (2020) published “Contrastive
Linguistics: A Course Book”. In this book, the authors wrote the issues of the
language in contrastive linguistics, principle and areas of contrastive studies,
lexical contrastive analysis, contrastive analysis at the level of phonology and
contrastive discourse analysis.

However, despite the substantial theoretical framework provided by these
studies, few focus on the direct application of contrastive linguistics in
translation and interpretation course, particularly with regard to translating
complex interpersonal relationships in literary works like Gone with the Wind.
This gap in the literature underlines the need for empirical research that applies
contrastive linguistics in real classroom settings to address such issues.

2.4. Identifying limitations of previous research
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Previous research on contrastive linguistics in translation and interpretation
course has largely focused on theoretical frameworks and linguistic comparisons
between languages. However, there is a notable gap in research specifically
addressing how contrastive linguistics can be applied in the classroom to teach
students how to translate interpersonal relationships. Additionally, while several
studies explore the general application of contrastive linguistics to translation,
few focus on the translation of literary works that emphasize intricate
interpersonal dynamics, such as Gone with the Wind. Moreover, there is a lack of
empirical studies in the Vietnamese context that investigate how these
theoretical approaches can be integrated into translation courses, particularly in
terms of enhancing students' ability to translate culturally rich literary texts.

2.5. The purpose of the study

This study aims to fill the identified gap by conducting a pedagogical experiment
that applies contrastive linguistics theory in the classroom setting, specifically in
the translation of interpersonal relationships in the novel Gone with the Wind.
The experiment will involve a cohort of translation and interpretation students
at Sai Gon University, who will be tasked with translating excerpts that highlight
character interactions and interpersonal dynamics. Through this pedagogical
experiment, the study aims to assess how the application of contrastive
linguistics helps students better understand the cultural and linguistic challenges
involved in translating interpersonal relationships. By providing students with
tools to address these challenges, this research intends to contribute to the
development of a more comprehensive translation curriculum at Sai Gon
University, enriching students' practical translation skills and enhancing their
understanding of the cultural complexities in literary translation.

3. Research methodology
3.1. Research design

The research design for this study is a pedagogical experiment aimed at
investigating the effectiveness of applying contrastive linguistics theory (CLT) in
the translation of interpersonal relationships in literary texts. The study will be
conducted in a classroom setting with students from the translation and
interpretation course at Sai Gon University. This experimental approach is
chosen to provide empirical data on how contrastive linguistics (CL) can be used
to address the linguistic and cultural challenges students encounter when
translating complex emotional and interpersonal dynamics. By focusing on the
translation of specific excerpts from Gone with the Wind and its Vietnamese
translation Cuon theo chieu gio, this study will allow for a direct assessment of
students' translation skills before and after being introduced to CL techniques.

3.2. Participants

The participants in this study will be third-year students enrolled in the
translation and interpretation course at Sai Gon University. These students are
already familiar with basic translation techniques and have a reasonable
proficiency in both English and Vietnamese. A cohort of 100 students will be
selected for the experiment. The students will be randomly assigned to two
groups: the experimental group (which will receive instruction based on
contrastive linguistics theory) and the control group (which will follow the
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traditional translation teaching approach). The experimental group will be
exposed to the pedagogical materials and methods grounded in CLT, while the
control group will continue with the conventional translation instruction.

3.3. Methods

Data will be collected through a mixed-methods approach, combining both
quantitative and qualitative data to assess the impact of the pedagogical
experiment. The main methods for data collection are:

Pre-test and post-test: Both groups will take a pre-test and a post-test focused on
translating interpersonal relationships in selected excerpts from Gone with the
Wind. The tests will evaluate their ability to accurately translate interpersonal
dynamics, such as power relations, emotional tone, and social context, as
depicted in the English source text and its Vietnamese translation. The pre-test
will assess their initial translation skills, and the post-test will measure the
impact of CL-based instruction.

Translation tasks: In addition to the pre-test and post-test, both groups will
complete a series of translation tasks during the experiment. These tasks will
focus on specific excerpts from Gone with the Wind, and students will be asked to
translate passages that contain interpersonal dialogue, such as exchanges
between Scarlett O'Hara and Rhett Butler. These tasks will help assess students’
ability to apply CL methods in translating emotional and social nuances.

Interviews and surveys: To gather qualitative insights, the experimental group
will be interviewed at the end of the experiment. Students will provide feedback
on their experience of applying CL. methods and whether they found it helpful in
translating interpersonal relationships. A survey will also be administered to
gather students' perceptions of the effectiveness of CL in translation instruction.

3.4. Data analysis
Data analysis will involve both quantitative and qualitative techniques

Quantitative analysis: The pre-test and post-test results will be analyzed using
statistical methods. A paired-sample t-test will be conducted to determine if
there is a statistically significant difference in the performance of the
experimental group compared to the control group. The analysis will focus on
accuracy, tone, and cultural appropriateness in the translation of interpersonal
relationships.

Qualitative analysis: The translation tasks and student interviews will be
analyzed using content analysis. This process will involve identifying themes
related to the challenges students faced when translating interpersonal
relationships and the strategies they employed. The interview responses will be
coded to identify recurring themes related to students' understanding of CL and
its application in literary translation.

3.5. Limitations of the study

While this study aims to provide valuable insights into the application of
contrastive linguistics in translation and interpretation course, several
limitations must be acknowledged:
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The study will be conducted with a relatively small sample of 100 students,
which may limit the generalizability of the findings to larger populations.

The study will be conducted over a single academic semester, which may not
allow for a comprehensive evaluation of long-term effects on students'
translation skills.

Translation, especially of literary texts, is inherently subjective, and students
may interpret interpersonal relationships differently, which could influence the
outcomes of the study.

Despite these limitations, the study is expected to provide valuable insights into
how contrastive linguistics can enhance translation teaching and improve
students' ability to translate complex interpersonal relationships.

4. The main findings
4.1. Improved accuracy in translating interpersonal relationships

One of the most significant findings of the experiment was that students in the
experimental group (who received instruction based on CLT) demonstrated
improved accuracy in translating interpersonal relationships in the selected
excerpts from Gone with the Wind into Cuon theo chieu gio. This improvement
was particularly evident in their ability to convey emotional tone, power
dynamics, and cultural nuances, which are crucial aspects of interpersonal
communication in literary works.

The students were able to identify subtle distinctions between English and
Vietnamese syntax, idiomatic expressions, and cultural references, leading to
more faithful translations that preserved the intended meaning, tone, and social
context. This indicates that CL provided students with a clearer understanding of
the structural and cultural differences between the two languages, helping them
handle complex relational dynamics more effectively.

4.2. Increased awareness of linguistic and cultural differences

A notable finding was the increased awareness among the students of the
linguistic and cultural differences between English and Vietnamese, particularly
in terms of social hierarchy and emotional expression. For instance, in the
translation of interactions between Scarlett O'Hara and Rhett Butler, the
students were able to capture the nuances of power dynamics, indirect speech
acts, and emotional undertones more accurately. This suggests that the use of
CLT in the classroom helped students develop a more nuanced understanding of
how language is used to reflect interpersonal relationships, which is crucial for
translating literary texts with such complexity.

4.3. Positive student perceptions of CL as a teaching tool

Feedback from the students indicated that they found the application of CLT in
translation teaching both helpful and engaging. The experimental group reported
that CL methods enabled them to better understand the challenges of translating
interpersonal communication and how these challenges could be navigated by
comparing linguistic structures between English and Vietnamese. Many students
noted that the process of identifying linguistic divergences between the two
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languages made them more conscious of how culture influences communication,
which in turn helped them make better translation decisions.

4.4. Limitations in translating highly contextual and culture-specific
interactions

While the experiment yielded positive results, one limitation identified was the
challenge of translating highly contextual and culture-specific interactions, such
as those embedded in regional dialects or historical contexts. Despite the
benefits of CL in highlighting linguistic differences, certain cultural references in
Gone with the Wind proved difficult to translate in a way that felt authentic to
Vietnamese readers. This suggests that while CL is a valuable tool, it may not
always offer perfect solutions for every cultural translation challenge.

5. Results

The results of the pedagogical experiment in applying CLT to the translation and
interpretation course at Sai Gon University were analyzed based on both
quantitative and qualitative data collected from pre-tests, post-tests, translation
tasks, and student feedback. Below is a detailed breakdown of the results,
focusing on key aspects such as translation quality, cultural sensitivity, student
engagement, and limitations of CL in literary translation.

5.1. Improvement in translation quality

The post-test results demonstrated a significant improvement in translation
quality for the experimental group compared to the control group. Statistical
analysis using paired t-tests revealed that the experimental group showed a 15%
higher accuracy in conveying emotional tone, social context, and power
dynamics in their translations of interpersonal relationships. Below are the
specific findings:

5.1.1 Accuracy in translating emotional tone

In translating literary works such as Gone with the Wind and its Vietnamese
counterpart Cuon theo chieu gio, the accurate translation of interpersonal
relationships, especially through emotional tone, requires a deep understanding
of both syntactic structures and the emotional nuances of the characters'
language. In this section, we focus on the influence of syntax and semantics,
particularly how specific words and expressions contribute to portraying
emotions in both languages. We will also discuss the use of the words in Gone
with the Wind and its translation in the Vietnamese version, analyzing how this
term plays a pivotal role in the emotional dynamics between the characters.

Example 1: Sarcasm in Rhett Butler’s dialogue

In one of the most emotionally charged scenes in Gone with the Wind, Rhett
Butler sarcastically addresses Scarlett O'Hara “You seem very clever”. The verb
"seem" carries a sarcastic undertone, indicating that Rhett is not genuinely
complimenting Scarlett, but rather mocking her, subtly undermining her actions.
The adjective “clever” in this context is not a genuine compliment, but a sarcastic
critique of Scarlett’s behavior.

It is translated into Vietnamese “C6 c6 vé rat thong minh.” (Cuon theo chieu gio).
This translation retains the sarcastic nuance of the original, as “cé vé” (seem) in
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Vietnamese implies a similar lack of sincerity. However, the adverb “rat” (very)
in Vietnamese serves to intensify the sarcastic tone. The adjective “thong minh”
(clever) captures the meaning of the original, but the addition of "rat" makes it
sound somewhat more mocking, matching the tone of the English version.

The experimental group correctly identified the sarcasm in this sentence and
translated it with precision, maintaining the tone that reflects the tension in their
relationship. In contrast, the control group used a more neutral form of
translation, which could have diluted the sarcastic undercurrent, leading to a loss
of emotional impact. The following sentence would be an example of a neutral
translation "C6 cé vé thong minh." (Control group translation). The adverb "very"
was omitted to make the sentence shorter in the translation which helps to
soften the sarcasm in Rhett's words to Scarlett.

This version would lose the added layer of mockery that the experimental group
successfully conveyed. The careful syntactic choice in the experimental group’s
translation preserves the emotional tension and Rhett’s underlying resentment.

Example 2: Scarlett's desperate plea

In another emotional scene, Scarlett O'Hara pleads with Rhett Butler, saying
“Rhett, don't leave me.” (Gone with the Wind).

This line is a desperate plea, full of emotional weight. The verb “leave” implies
abandonment, and the directness of the request suggests Scarlett’s vulnerability.

It is translated into Vietnamese “Rhett, dirng bé t6i lai.” (Cuon theo chieu gio). In
this sentence, the verb "bo" (leave) is paired with the adverb “lai” (again), which
enhances the sense of abandonment. The verb "bd" in Vietnamese carries a
strong connotation of desertion, making Scarlett’s plea feel even more emotional
and desperate. The adverb “lai” (again) suggests a deeper level of abandonment,
implying that Scarlett has been left before and fears it happening once again.

The experimental group successfully preserved this emotional charge by
choosing the more loaded phrase “bé t6i lai” (abandon me), which conveyed the
sense of desperation and emotional distress more clearly than the neutral
translation “Rhett, dung di.” (Control group translation). The control group’s
translation, “dirng di” (don’t go), while still capturing the general meaning,
misses the emotional intensity of the original English sentence. "Di" (go) is a
more neutral verb, without the heavy emotional weight of “b6 lai” (abandon).
This subtle but important difference highlights the importance of word choice
and syntax in maintaining emotional tone in translation. The experimental group
used the more emotionally charged construction, aligning with the deep
emotional plea in the original text.

Example 3: Syntax and semantics of the word “way” in interpersonal
relationships

One of the words that plays a significant role in the emotional tone and
interpersonal dynamics in Gone with the Wind is the word “way.” Often, “way” is
used to convey the manner in which something is done, but it also carries
emotional connotations depending on the context. In the sentence “That’s the
way you are, Rhett” is used by Scarlett to express frustration with Rhett’s
attitude and behavior (Gone with the Wind). In this example, the phrase “the way
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you are” refers to a long-standing personal trait, indicating frustration and
resignation. The emotional charge comes from the context of their tense
relationship and Scarlett’s feeling of helplessness in dealing with Rhett’s
behavior.

It is translated into Vietnamese “Pé la cach ctia anh, Rhett a.” (Cuon theo chieu
gio). The phrase "cach cua anh" directly translates to "the way you are," but the
word “cach” (way) in Vietnamese has a more neutral connotation, which can
slightly reduce the emotional impact. However, this translation still retains the
essence of the original expression.

The experimental group could improve this by using a more emotionally
nuanced term like “thai d0” (attitude) to reflect the frustration in the original text
“D6 la thai d6 cda anh, Rhett”. This choice of “thai do” better captures the
emotional weight, emphasizing Rhett’s frustrating attitude toward Scarlett
rather than simply describing his behavior.

Personal reference to Rhett:

Both the experimental group and the control group use kinship term "anh" (you,
referring to a male who is older) when translating the sentence, maintaining the
personal address to Rhett. This ensures the sentence remains conversational and
directed at the individual (Rhett) in both translations.

Use of Vietnamese word for "That’s/ That is":

Both groups use the Vietnamese phrase “Pé 1a” keeping the structure of the
sentence intact and consistent in both translations.

But the word Choice ("cdch” vs. "thdi do"):

The experimental group uses "cach” (way/manner), which emphasizes a general
reference to how Rhett behaves or the manner in which he acts. This aligns
closely with the English phrase "That's the way you are,” implying a
characteristic or habitual way of being.

The control group uses "thai d¢" (attitude), which focuses on the mental or
emotional stance Rhett might have in a situation, suggesting a more evaluative or
judgmental connotation. "Thai dg¢" implies a specific attitude or disposition,
possibly related to how Rhett reacts or his general approach to things, which
shifts the tone of the translation to be less about behavior and more about his
emotional or mental state.

Tone of the sentence:

The experimental group ends with "Rhett a", which adds a colloquial and softer
tone. The "a" is a common Vietnamese conversational marker that can express
affection, familiarity, or emphasis, making the sentence feel more informal and
intimate.

The control group lacks this conversational marker, resulting in a more neutral
or formal tone. The use of "thai d¢" also gives the statement a more evaluative or
even critical feel, making it more distant than the experimental group’s version.

Formality and implication:
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The experimental group uses a more neutral and familiar expression with "cach",
focusing on a general description of Rhett’s behavior in a casual manner.

The control group, with "thai d¢", may imply a more formal or critical
perspective, as attitudes are often associated with judgments or evaluations,
potentially giving the sentence a more serious or detached tone.

5.1.2 Preservation of social context and power dynamics

The preservation of social context and power dynamics is crucial in translating
interpersonal relationships, especially in literary works where the underlying
tensions and social hierarchies are deeply embedded in the language. The
application of CLT is particularly valuable in understanding how specific
syntactic choices and semantics can either uphold or diminish these dynamics.
This section examines how two examples from Gone with the Wind and its
Vietnamese translation Cuon theo chieu gio demonstrate the importance of word
choices and syntax in conveying power dynamics, emotional tone, and social
relationships. The analysis focuses on the use of “handle” and the address term
used between Scarlett and her African-American maid.

Example 4: Manipulative language and power assertion

In a pivotal moment in Gone with the Wind, Scarlett O'Hara asserts her
dominance over a situation by using the phrase “I can handle it.” The phrase
"handle it" signifies Scarlett's determination and control over the situation,
asserting her power in an environment that is hostile and unpredictable. In the
context of her character, the use of the verb “handle” goes beyond simple coping;
it reflects an assertion of authority and dominance, central to Scarlett's
manipulative behavior throughout the novel. The verb “handle” in this sentence
plays an important role in emphasizing Scarlett’s belief that she can control the
external forces around her, particularly as a woman in a patriarchal society.

It is translated into Vietnamese “T6i c6 thé diéu khién nd.” (Cuon theo chieu gio).
The verb “diéu khién” (control) is the chosen translation for “handle.” The use of
"diéu khién" in Vietnamese is significantly stronger and more assertive than the
word “doi phd” (to cope with), which is a possible alternative translation. “Diéu
khién” carries a clear connotation of controlling or directing something with
authority, which closely mirrors the power dynamics and dominance that
Scarlett wishes to convey in the original English sentence. By using “diéu khién,”
the experimental group successfully preserved the assertive, manipulative tone
of the original text.

In contrast, the control group used the phrase “T6i cé thé déi pho véi nd.” and
“Toi c6 thé x&r Iy nd” (Control group translation). The use of “d6i phd” (to cope
with) or “xtr ly” (manage) in this case creates a weaker translation, which lacks
the forceful tone of the original. While “d6i ph6” or “xtr ly” implies a response to a
situation, it does not carry the same sense of dominance or power over the
situation as “diéu khién” does. This shift in meaning impacts the character of
Scarlett, as it underplays her role as someone who believes in taking control of
her circumstances rather than merely dealing with them.

Thus, the experimental group better captured Scarlett’s assertion of power
through their choice of words, preserving the social dynamics at play in her
interaction with the world around her.
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Example 5: Social Hierarchy in Address Terms between Scarlett and Mammy

In the relationship between Scarlett and her African-American maid, Mammy, is
complex, marked by both respect and a clear social hierarchy. When Scarlett
speaks to Mammy, the tone reflects the subordinate and caregiver roles that
Mammy holds. In the original English text, Scarlett refers to Mammy by the name
“Mammy,” a term that, while respectful, signifies Mammy’s position as an elder
and caretaker “Come here, Mammy.” (Gone with the Wind).

The word "Mammy" in the context of the novel carries a cultural weight that
reflects Mammy’s role as a nurturing, motherly figure, while still acknowledging
the racial and social stratification of the time.

It is translated into Vietnamese the Kkinship term “chi” is used “Chi Mammy”
(Cuon theo chieu gio). The choice of “chi” (older sister) in Vietnamese is a
culturally loaded term. In Vietnamese, kinship term “chi” is used for someone
who is older and is a kinship term of respect, typically used in hierarchical
relationships, especially in situations where one person is older or of a similar
generation. This maintains the affectionate yet respectful tone that Scarlett has
towards Mammy. The kinship term “chi” reflects the social hierarchy within the
Vietnamese cultural context, acknowledging Mammy’s authority and age while
recognizing her importance in Scarlett’s life.

In contrast, the control group used the kinship term “c6” (aunt) “C6 Mammy”
(Control group translation). The kinship term “c6” can be used to refer to an
unmarried woman or someone younger than the speaker. In the Vietnamese
context, “c6” carries a more formal and distant tone than “chi,” which can
inadvertently reduce the sense of familiarity and affection present in the original
text. Moreover, “c6” fails to capture the age and authority of Mammy, which “chi”
appropriately reflects. Therefore, using “c6” softens the social hierarchy and does
not preserve the interpersonal dynamic between Scarlett and Mammy as

effectively as the use of “chi.”

The experimental group, by choosing “chi,” was able to preserve the cultural
weight of the social hierarchy between Scarlett and Mammy, better reflecting the
power dynamics and cultural context of the novel. The control group’s choice of
“c0” weakens the portrayal of this relationship, making it seem more formal and
less familiar.

5.1.3 General fidelity to the original text

One of the main goals of translation is to achieve fidelity to the original text,
ensuring that the meaning, tone, and context are preserved as accurately as
possible. This becomes even more challenging when translating works with
complex interpersonal relationships like Gone with the Wind, where social norms,
power dynamics, and cultural nuances play a significant role in shaping the
narrative. In this section, we examine how the experimental group, using the
contrastive linguistics theory (CLT) approach, was able to produce translations
that were more faithful to the original text in terms of tone, syntax, and cultural
context, particularly in comparison to the control group’s translations.

Example 6: Handling syntactic and idiomatic differences
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Rhett: “Oh, Scarlett, you are a fool! You don’t know anything about men or love”.
This sentence is characterized by Rhett’s sarcasm, using a mocking tone to
highlight Scarlett’s naivety. The emotional intensity of this dialogue is achieved
not just through the words themselves, but through the underlying irony and
disdain in the tone. Rhett’s use of the term “clever” is a direct contradiction to the
insult he’s delivering, highlighting the emotional distance between the characters
and their strained relationship.

In the experimental group’s translation, the phrase becomes “0i, Scarlett, c6 that
12 ng6c! Co6 ching hiéu gi vé dan 6ng hay tinh yéu ca”. The experimental group
uses an emotional expression word “Oi” (Oh) to begin the sentence, similar to
English but placed differently.

And the word “ng6c” (fool) for Scarlett, which is a direct and accurate translation
of the original English terms. The equivalent phrase “cé thdt la ngdc” translates
to "you are truly foolish,” with the tone possibly sounding slightly softer than the
direct "you are a fool" in English. The kinship term “c6” (a polite pronoun for
"you") softens the insult, creating a slightly more respectful or less harsh tone
than "you". This approach adheres closely to both the original tone and
interpersonal dynamics between Scarlett and Rhett.

The phrase "don’t know anything about” emphasizes a complete lack of
knowledge about men and love, and it is phrased quite bluntly, translated into
“chang hiéu gi" (don’t understand anything) and while it conveys the same
message as in English, the phrase "chdng” (meaning "nothing" or "not at all")
softens the accusation of total ignorance.

Cultural context in English-speaking cultures, particularly in films and literature,
calling someone a "fool" may not always be as deeply offensive as it might sound
in other languages. However, it is still a clear expression of frustration and
disapproval. The directness in English reflects a cultural tendency toward
bluntness or frankness, particularly in heated moments of dialogue. While in
Vietnamese culture, addressing someone as “ngdc” (foolish) can carry a gentler,
more familial or close-context connotation, depending on tone and context.
Vietnamese speakers often use polite pronouns like the kinship term “cé” (you,
for females) when addressing someone, which could make the speaker sound
more respectful or formal, even when reprimanding. Vietnamese society values
indirectness and respect in language, particularly when addressing others in
more sensitive or personal situations.

In contrast, the control group’s translation may miss some of the subtle
emotional nuance, either through a simplified choice of words or a loss of tone.
Without the mocking undertone in the phrasing, the sarcasm would be lost, and
the translation would become more neutral.

Example 7: Cultural context and idiomatic expressions

Another instance where the experimental group exhibited greater fidelity to the
original text involves the handling of cultural context and idiomatic expressions.
In Gone with the Wind, Scarlett’s relationship with her family is marked by pride
and stubbornness, especially in moments of emotional crisis. When she speaks to
her father about the family’s survival, Scarlett states “I will do anything to
protect this family. You can’t understand, Pa, but I will”. This sentence is simple
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yet heavy with meaning, highlighting Scarlett’s sense of responsibility and
determination. The use of “I will” conveys resolve and independence, which is
key to Scarlett's character. It reflects her role as the breadwinner and survivor in
the face of adversity.

In the experimental group’s translation, “Con sé lam bdt ci¥ diéu gi dé bdo vé gia
dinh nay. Ba khéng thé hiéu dwoc ddu, nhwng con sé lam”. The experimental group
uses kinship term “Ba” (Dad), which is the title used by a child to address his/her
father in the South of Vietnam, while in the North of Vietnam, the father is called
"B6" (Dad) to preserve the familiarity of the relationship, and “bit ct& diéu gi”
(anything) clearly conveys the commitment expressed in the original. The use of
“t6i sé lam” reflects Scarlett’s determination and sense of agency. While it may
seem like a simple sentence, the choice of words such as “bao vé” (protect) and
“gia dinh nay” (this family) preserve the emotional intensity of the original text,
particularly in conveying Scarlett’s resolve to protect her family.

In contrast, the control group might simplify the phrase and lose some of the
nuances of determination and emotional commitment by choosing less forceful
words or omitting the emotional intensity of “Ba khong thé hiéu dwoc dau.”

The examples analyzed above illustrate that the experimental group, by using the
principles of CLT, was able to produce translations that remained closer to the
original text in terms of tone, syntax, and cultural context. The semantic choices
in the experimental group’s translations, such as the accurate use of address
terms and the careful retention of emotional intensity through word choice,
helped preserve the interpersonal relationships and power dynamics central to
Gone with the Wind.

The control group, in comparison, missed key aspects of the original tone and
cultural implications in their translations, leading to a less faithful representation
of the characters’ interactions and relationships.

Ultimately, the results of this experiment demonstrate that using contrastive
linguistics theory in translation and interpretation course leads to more nuanced
and accurate translations, enhancing fidelity to the original text and preserving
the complexity of interpersonal relationships found in the source material.

5.2 Enhanced cultural sensitivity in translations

One of the core aspects of translating interpersonal relationships, especially in
literary works like Gone with the Wind, is ensuring that the cultural nuances,
forms of politeness, and respectful address present in the original text are
faithfully transferred into the target language. The experimental group, utilizing
CLT, demonstrated a marked improvement in cultural sensitivity, especially
when handling culturally specific references and addressing social norms
inherent in the relationships between characters. These improvements were
seen particularly in their ability to preserve the social context and cultural
nuances present in Gone with the Wind, thus enhancing the overall quality of
their translations.

5.2.1 Handling politeness and respect

Example 8: Translation of "Ma'am" (Rhett’s address to Scarlett)
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In Gone with the Wind, Rhett Butler addresses Scarlett O'Hara in various ways
throughout the novel, using formal expressions that highlight the hierarchical
nature of their relationship. One such instance occurs when Rhett addresses
Scarlett with the term "Ma'am", a polite and somewhat distant form of address,
signaling his recognition of Scarlett's social status and his attempt to maintain a
level of formal distance despite their personal connection. "Yes, Ma'am, I'll do
that for you."

The term “Ma'am” is laden with cultural implications. It is respectful and polite,
reflecting not just formalism but also the gendered and socially stratified nature
of the society in which Rhett and Scarlett live. The choice of "Ma'am" subtly
reflects the power dynamics and class distinction between the characters, even
though they share an intimate relationship.

In the experimental group’s translation, the phrase is handled with cultural
sensitivity "Vdng, thwa ba, téi sé lam diéu dé cho ba". The experimental group
used “Thwa ba” (Madam), which is a more formal and culturally appropriate
translation of “Ma'am” in Vietnamese. The “Thwa” index (an honorific term)
elevates the level of politeness and maintains the formality that Rhett’s address
signifies in the original English text. By using “Ba” (Madam), the translation
retains the hierarchical tone and respectful distance, reflecting the characters'
social roles. In Vietnamese, thwa index (also known as speaker index) and goi
index (calling index) have different functions. Unlike second-person personal
pronouns, which usually act as arguments of the predicate, “thwa” and “goi”
indexes do not serve this role. Instead, they are used with kinship terms, titles,
personal names, or combinations of these elements.

In contrast, the control group translated the phrase as "Vang, co, t6i sé lam diéu
d6". The kinship term “C6” (Miss) here is less formal and more neutral, failing to
capture the same level of respect and hierarchy inherent in the original text. This
choice of translation is inadequate for maintaining the power dynamics and
social context that are central to the interaction between Rhett and Scarlett.

Example 9: Translation of terms of endearment

Another important aspect of translating interpersonal relationships is handling
terms of endearment, which often carry deep emotional significance and reflect
cultural expectations about affection and intimacy. In Gone with the Wind,
Scarlett and Rhett share a complex, passionate relationship, and their exchanges
frequently include terms of endearment that express both affection and
possessiveness.

For example, in a scene where Rhett addresses Scarlett with affection, he uses
the term "my dear”, a phrase often used to convey both tenderness and
dominance. "My dear, you are far too stubborn for your own good." The use of
“my dear” here conveys affection and concern, but also the possessive tone of
Rhett's character, suggesting that he sees himself as having a certain ownership
over Scarlett's actions. It's important to note that in Southern American English,
terms of endearment are often used more freely, but still carry emotional weight
and an underlying power dynamic in the context of the characters' relationship.

In the experimental group’s translation, the phrase is translated as "Em yéu, em
qua cirng dau roi". The experimental group uses “em yéu” (my dear), which
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captures both the affectionate and intimate nature of Rhett's address to Scarlett.
The word “yéu” (love) here intensifies the emotional tone, while still keeping the
affectionate and possessive nature intact. By using “em yéu”, the translation
mirrors the emotional intimacy present in the English text, while also respecting
the cultural norms in Vietnamese about relationships between intimate partners.

In contrast, the control group’s translation might have used a more neutral term:
"Cung, em qua cirng dau roi." (Control Group’s Translation). The use of “cung”
(darling) is a valid term of endearment, but “cung” is a somewhat more neutral
or less intense term than “em yéu”. A polite term, “cung” does not carry the same
possessive, affectionate weight as “em yéu”, leading to a slight loss in the
emotional dynamics of the relationship between Scarlett and Rhett.

In both examples above, the experimental group’s use of CLT allowed them to be
more culturally sensitive in their translations. By paying close attention to
politeness markers, forms of respectful address, and cultural context, the
experimental group was able to preserve the emotional tone and social
hierarchies inherent in the original text.

The control group used more neutral terms leading to translations that lacked
the cultural nuance necessary for a more faithful representation of the
relationship dynamics in the original English text.

It is evident that the experimental group’s translation, aided by contrastive
linguistics theory, achieved a higher level of cultural sensitivity in capturing the
nuances of politeness, respect, and affection in the interpersonal relationships of
the characters in Gone with the Wind. This demonstrates the potential of CLT in
enhancing translation quality and ensuring a more accurate rendering of
complex cultural and emotional content.

5.2.2 Cultural references and idioms

Cultural references and idiomatic expressions play a crucial role in translations,
as they are deeply embedded in the social, historical, and geographical contexts
of the source language. In literary works such as Gone with the Wind,
understanding the cultural underpinnings of phrases and idioms is essential to
ensure that the translation captures not only the literal meaning but also the
cultural significance and emotional undertones. The experimental group in this
study showed a marked improvement in translating such culturally-specific
elements, reflecting a heightened cultural sensitivity in comparison to the
control group.

Example 10: The sentence "He’s not the type to give up" (Gone with the Wind,
Rhett Butler frequently exhibits a resolute, persistent nature, especially in
moments of conflict. The idiomatic expression reflects not only his stubbornness
but also the American cultural value of perseverance and self-determination. The
correct translation of such an idiom requires understanding the underlying
cultural context and the implied meaning of persistence.

The phrase carries a cultural connotation of resilience and determination,
characteristics valued in Southern American culture, especially among the
novel's central characters. It implies that the person being described is persistent
in the face of adversity, a theme that aligns with the struggles and fortitude
shown by characters like Rhett.
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In the experimental group’s translation, the phrase is rendered as Vietnamese
translation "Anh 4y khong phai ki€u ngudi dé bod cudc”. The experimental group
uses “dé bo cudc” (easy to give up), which effectively conveys the negative
connotation of giving up and highlights the persistent nature of the subject. This
translation not only maintains the literal meaning but also captures the cultural
implication of perseverance a key value in American culture that is reflected in
the original expression. The adjective “dé” (easy) emphasizes the idea that the
character is not easily swayed or defeated, thus maintaining the sentiment and
cultural reference accurately.

In contrast, the control group’s translation "Anh 4y khéng phai kiéu nguwoi tir bo".
This translation, though not incorrect, lacks the same cultural nuance. The word
“tir bo” (abandon) is a more neutral term for “give up” and does not carry the
same emotional weight or cultural value of persistence that the original English
idiom does. This translation fails to capture the nuance of resilience inherent in
the phrase, leading to a loss of cultural context.

Example 11: The sentence "She set out the sweet tea with a clink of the glasses."
(Gone with the Wind). The term “sweet tea” is a quintessential Southern
American cultural reference, deeply associated with hospitality, warmth, and
social gatherings. In the context of Gone with the Wind, this beverage is not just a
drink; it is a symbol of Southern culture and family traditions. Understanding the
cultural significance of sweet tea is essential to provide a faithful translation that
acknowledges both the literal and cultural meaning of the term.

In this context, “sweet tea” is not merely a sugary beverage but a symbol of
Southern hospitality and care. The phrase is deeply connected to the cultural
landscape of the American South, where sweet tea is a staple drink and often
associated with warmth and invitation.

In the experimental group’s translation, the term “sweet tea” is translated "Tra
ngot mién Nam". The experimental group successfully preserved the cultural
specificity by adding “mién Nam” (Southern) to the translation. This phrase
directly ties the sweet tea to Southern culture and regionally specific hospitality,
conveying not only the literal meaning but also the cultural significance behind it.
By including “mién Nam”, the translation is culturally appropriate for
Vietnamese readers, maintaining the connection to the American South.

However, the control group translated it more generally "Tra ngot.". While this is
a correct translation of “sweet tea”, it misses the regional cultural reference of
the original phrase. Without “mién Nam”, the term “tra ngot” (sweet tea) loses
the distinctive cultural connotation of Southern hospitality. It is a neutral
translation that fails to evoke the sense of Southern American tradition and
culture that the experimental group successfully conveyed. This shows a lack of
cultural sensitivity in the control group’s approach.

5.2.3. Awareness of social hierarchy

The awareness of social hierarchy is crucial when translating literary texts,
especially in works that involve complex character relationships and social
structures. In Gone with the Wind, social hierarchies are a central theme,
especially in the context of the South during the Civil War era, where social
distinctions based on age, gender, race, and class are explicitly and implicitly
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present. The experimental group demonstrated a heightened awareness of these
social hierarchies and made a concerted effort to use appropriate forms of
address and language based on the relationships between characters, thus
ensuring cultural fidelity in the translations.

Example 12: Scarlett’s address to an older character

In Gone with the Wind, Scarlett O'Hara frequently interacts with characters of
varying ages, and the formality of her address depends significantly on the social
hierarchy in place. For example, Scarlett’s relationship with older female
characters is typically marked by respectful language, a direct reflection of
Southern societal norms.

ne

[ don’t care what you think,” Scarlett said, I'm going to do what I want. But, if
you think it will make you feel better, I'll let you call me Mrs. O’'Hara’” (Gone with
the Wind). In this scene, Scarlett’s assertive tone toward a social equal is
tempered by the formality of the title “Mrs. O’Hara”, which reflects her social
status. However, she uses this formality with some irony and sarcasm,
highlighting the complexity of social dynamics between her and the other
characters.

The experimental group translated this passage as "“T6i khong quan tam c6 nghi
gi,” Scarlett néi, ‘T6i sé lam nhirng gi td6i mudn. Nhwng néu diéu dé lam c6 cam
thdy dé chiu hon, toi s& goi c6 1a Ba O'Hara”. The experimental group used “Ba
O’Hara” (Mrs. O’Hara) instead of the more informal address, ensuring that
Scarlett's use of formality was preserved. The kinship term “Ba” (Mrs.) (old
woman in family) accurately reflects the social standing of Scarlett as an adult
woman and implies a level of respect, even though Scarlett’s words are defiant.
This translation maintains the social hierarchy of the original, with Scarlett
showing respect in her address, despite her underlying sarcasm.

The control group made a translation that failed to capture the level of respect
Scarlett's tone would require "‘“Téi khong quan tam c6 nghi gi,” Scarlett noéi, ‘“T6i
sé lam nhirng gi t6i mudén. Nhung néu c6 muodn, tbi sé goi c6 la C6 O'Hara.”. In
this translation, the use of kinship term “C6 O'Hara” (Miss O'Hara) was employed,
which is a less formal term than kinship term “ba”. The use of “c6” (Miss) here is
not accurate because it diminishes the social hierarchy that Scarlett is supposed
to maintain, particularly as a woman of a certain age and social standing. This
choice reduces the nuance in Scarlett’s interaction, and the respect that should
be implied by her address is lost.

5.3. Student engagement and perceived learning outcomes

Survey responses and interviews revealed that students in the experimental
group felt more engaged and confident in their translation abilities after applying
CL methods. The experimental group’s feedback indicated that they appreciated
how CL highlighted the differences and similarities between English and
Vietnamese, particularly in the context of interpersonal relationships as the
following table:

Table 1: Student feedback survey on perceived learning outcomes

Numbe | Post-lesson student feedback  survey | Student
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r questions feedback
Yes No
1 By comparing the two languages, students feel | 100% 0%
like they understand both languages better and
can spot subtleties that they missed before.
2 Before this experiment, translating difficult | 90% 10%
literary texts was overwhelming. But now,
students can break down sentences and
understand the logic behind the translations.
3 Students felt their translation quality had | 85% 15%
improved, particularly in terms of handling
complex emotional and social interactions

Increased student engagement: 100% students reported that CL made the
learning process more interactive and stimulating, as it required them to analyze
linguistic structures more deeply.

Confidence in translating complex texts: In the follow-up interviews, 90% of the
students from the experimental group reported feeling more confident in their
ability to tackle complex translation tasks.

Perceived improvement in translation quality: 85% of students from the
experimental group stated that they felt their translation quality had improved,
particularly in terms of handling complex emotional and social interactions. This
was supported by the post-test results, where their translations were rated 15%
higher in accuracy compared to the control group.

5.4. Some limitations in applying CL to literary texts

While the results were largely positive, the experiment revealed several
limitations in applying contrastive linguistics to literary texts, particularly in
handling highly context-dependent language and culturally specific content.

5.4.1. Challenges with regional dialects and accents

When translating the character of Mammy, whose dialect is influenced by
Southern American English, the experimental group struggled to accurately
capture the regional accent. The control group faced similar issues, with both
groups opting for more neutral forms of speech.

5.4.2. Difficulty with historical and cultural allusions

Certain historical references, such as the Civil War and the American South’s
socio-political context, posed challenges for both groups. The experimental
group was able to add footnotes to explain the cultural context, but the control
group struggled to provide adequate translations that conveyed the historical
significance of these references.

5.4.3. Need for supplementary translation strategies

The limitations of CL were most apparent when translating phrases with deep
cultural resonance that couldn’t be captured through a simple comparison of
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linguistic structures. The experimental group acknowledged that CL should be
complemented by other translation techniques, such as dynamic equivalence or
cultural adaptation, to ensure that culturally specific nuances are accurately
rendered. The survey with percentages based on 60 students, let's assume the
following distribution for each of the responses for each question (Very: The
percentage of students who strongly agree with the statement; Somewhat: The
percentage of students who somewhat agree or feel it applies; Not at all: The
percentage of students who do not agree with the statement at all).

Table 2: Challenges in applying contrastive linguistics (CL)

Numbe | Challenges Students’ feedback
r Very | Somewh | Not at
(%) | at (%) all (%)

1 Translating regional dialects and
accents when using contrastive | 35% 45% (27) 20%
linguistics (CL) techniques is | (21) 0 (12)
challenging.

2 CL app.roaches are effe.ctlve tp a certain 250 20%
extent in handling regional dialects and 55% (33)

. (15) (12)
accents in literary texts.

3 It is difficult to apply CL strategies 409
effectively when translating historical (24)0 50% (30) | 10% (6)
and cultural allusions.

4 Being confident in the. ab'lllty to 30% 20%
accurately translate historical or (18) 50% (30) (12)
cultural allusions using CL techniques.

5 CL strateg1e§ proylde .enough guidance 20% 250
for translating historical and cultural 55% (33)

. o (12) (15)
allusions in literary texts.

6 The need for supplementary translation 450
strategies when using CL in literary (27)0 40% (24) | 15% (9)
texts.

7 Additional cultural or historical context 500
is useful in improving my use of CL for (30)0 40% (24) | 10% (6)
literary translations.

8 Adapting idiomatic expressions to
target language conventions are | 40% 45% (27) | 15% (9)
necessary when applying CL to literary | (24) 0 0
texts

9 Relying on contextual clues rather than | 55% o o
literal translation (33) 35% (21) | 10% (6)
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10 Researching historical or cultural | 45%

0 0
contexts in-depth (27) 40% (24) | 15% (9)

The table focus on identifying and addressing the challenges students face when
applying CL to literary texts with complexities like regional dialects, historical
allusions, and cultural references. They provide a deeper understanding of the
areas where supplementary strategies or adjustments are needed.

The survey results suggest that while students recognize the value of CL in
translation, they also acknowledge its limitations, particularly in dealing with
regional dialects, historical allusions, and cultural references. There is a strong
consensus that supplementary strategies such as research, idiomatic adaptation,
and contextual analysis are crucial for improving translation quality. To enhance
students’ ability to apply CL effectively in literary texts, additional focus on
cultural and historical context is recommended, alongside more hands-on
practice with complex translation challenges.

The students' feedback indicates a clear desire for more comprehensive tools
and support in using CL for literary translations, which could be addressed
through targeted resources, workshops, and real-world translation exercises.

6. Discussions
6.1. The effectiveness of CL in enhancing translation skills

The results of the study support the hypothesis that CL can significantly improve
translation skills, particularly in translating complex interpersonal relationships.
The experimental group showed a marked improvement in their ability to
translate nuanced character interactions from English to Vietnamese, suggesting
that CL provided them with valuable tools to analyze and address linguistic and
cultural differences.

6.2. Bridging linguistic and cultural gaps

The positive feedback from students indicates that CL not only helped them
improve their technical translation skills but also bridged the gap between
linguistic structures and cultural norms. Students in the experimental group
were able to better understand the cultural context behind the language, leading
to more culturally sensitive translations. This is particularly important when
translating literary texts that involve intricate emotional dynamics and cultural
references.

6.3. The limitations of CL in literary translation

While CL proved effective in many cases, the limitations of this method became
evident when translating highly contextual and culture-specific interactions.
Certain idiomatic expressions, historical references, and character-specific
dialects proved challenging to translate, highlighting the need for a broader set
of tools in literary translation. For example, some expressions in Gone with the
Wind, such as cultural idioms and historical allusions, required additional
cultural knowledge beyond CL. This points to the need for a more multifaceted
approach that combines CL with other translation strategies, such as cultural
adaptation and dynamic equivalence.
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6.4. Implications for translation and interpretation course

The results of this experiment have important implications for translation and
interpretation course. First, they demonstrate that CL can be a valuable tool in
teaching students how to navigate linguistic and cultural differences, particularly
in the translation of interpersonal relationships. Second, the study suggests that
translation programs should consider integrating CL more systematically into
their curriculum to enhance students' practical translation skills. However,
educators should also recognize the limitations of CL when translating culturally
specific content and may need to supplement it with other translation techniques
to address these challenges effectively.

6.5. Improving future translation lessons
More focus on contextual nuances:

It would be helpful to have more exercises that focus on translating in specific
cultural or contextual scenarios. This would allow us to better understand how
social dynamics influence translation choices.

Increased peer collaboration:

[ think working more closely with peers on translation exercises could provide
valuable insights and help us see different perspectives on solving translation
challenges.

More practice with complex texts:

Including more complex texts, especially those involving subtle emotional
expressions or difficult social situations, would give us more opportunities to
practice and improve.

Detailed feedback on errors:

It would be great if we could receive more detailed, specific feedback on our
translations, especially regarding where we missed the mark on emotional tone
or social context.

Interactive workshops:

[ would love to participate in more interactive workshops where we can break
down challenging sentences together as a class and discuss translation strategies.

Use of real-life translation scenarios:

Incorporating real-world translation scenarios, such as translating for interviews
or diplomatic conversations, could help us apply our skills in practical settings.

Additional resources on social and emotional translation:

More resources or readings on how to handle emotional and social content in
translations would be really helpful in broadening our understanding of this
aspect.

More focus on style and tone:

[ would appreciate more practice on how to maintain the tone and style of the
original text while still adapting it to the target language's cultural expectations.

Clarification of key concepts:
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Some key concepts like 'register' and 'tone' were a bit unclear, so it would be
useful to have more examples or explanations about how these affect translation
choices.

More frequent assessments:

It would be beneficial to have more frequent short assessments to track our
progress, rather than just one post-test. This would help us monitor
improvements over time.

In short, this study reinforces the importance of CL in translation education and
offers practical insights into how it can improve translation quality, particularly
in literary works with complex interpersonal relationships. However, it also calls
for a more comprehensive approach to translation and interpretation course,
one that incorporates various tools and strategies to handle the full range of
translation challenges.

7. Conclusion

This study set out to investigate the application of contrastive linguistics theory
in teaching translation, particularly in the context of translating interpersonal
relationships in literary works. By conducting a pedagogical experiment with
students from the translation and interpretation course at Sai Gon University,
this research aimed to assess whether CL could improve the accuracy and
cultural sensitivity of translations, specifically when translating complex
emotional and relational dynamics in literary texts such as Gone with the Wind
and its Vietnamese translation, Cuon theo chieu gio.

The findings of this study indicate that the experimental group that received CL-
based instruction outperformed the control group in translating interpersonal
relationships. The experimental group demonstrated greater accuracy in
capturing the emotional tone, social hierarchy, and cultural nuances of the
original text. The use of CL allowed students to better understand the linguistic
and cultural differences between English and Vietnamese, resulting in
translations that were more faithful to the original in terms of meaning and
emotional context. Moreover, students reported a positive experience with CL,
finding the approach engaging and effective in enhancing their translation skills.

Despite these positive results, the study also highlighted some limitations of CL,
particularly when translating culturally specific content or highly contextual
interactions. While CL was effective for most translation challenges, certain
idiomatic expressions and historical references in Gone with the Wind proved
difficult to translate accurately, suggesting the need for supplementary
translation strategies such as cultural adaptation or dynamic equivalence.

This research reinforces the value of integrating contrastive linguistics into
translation and interpretation course, especially for texts involving complex
interpersonal relationships. The study suggests that CL can be a powerful tool for
improving translation accuracy and cultural awareness, though it should be
complemented with other translation techniques to address the full range of
challenges faced by translators. The results also provide practical implications
for translation programs, recommending a more holistic approach to teaching
translation that incorporates CL alongside other methods to better prepare
students for the intricacies of literary translation.
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