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The use of digital technologies in higher education has evolved rapidly in the past few decades, shifting 

the traditional landscape of teaching and learning. One such digital tool that has gained widespread 

popularity is vlogging, or video blogging. Originally a personal and social media phenomenon, vlogging 

has transformed into a multifaceted platform for self-expression, communication, and even educational 

purposes. With vlogging's growing relevance, it is worth exploring whether this medium can be 

harnessed to develop essential skills in college students, making it a valuable addition to academic 

curricula. This inquiry is crucial as educational institutions strive to equip students with competencies 

beyond disciplinary knowledge, preparing them for a dynamic and interconnected global workforce. This 

contextualization aims to unpack the potential of vlogging in enhancing college students' skills, including 

communication, creativity, critical thinking, and digital literacy. 
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The Rise of Vlogging and Its Educational Potential 

Vlogging, defined as the practice of producing short, personal videos that share insights, opinions, and 

experiences, has become a significant mode of communication in the digital era (Biel & Gatica-Perez, 

2013). Its origins can be traced to early social media platforms like YouTube, where users began creating 

content ranging from travel diaries and tutorials to social commentary and personal reflections. Over 

time, vlogging has matured from a niche hobby into a mainstream phenomenon, with millions of users 

producing and consuming vlogs daily. This format, characterized by its blend of audiovisual storytelling 

and personal authenticity, appeals to younger generations, particularly college students, who are native 

to digital environments (Molyneaux, O’Donnell, Gibson, & Singer, 2008). 

Despite its entertainment roots, educators have started to recognize vlogging’s educational value due to  

its potential to engage learners in active and participatory modes of learning (Green, 2017). Educational 

vlogging, sometimes referred to as “eduvlogging,” is a burgeoning area of study, suggesting that vlogging’s  

informal and interactive style can contribute to developing critical educational outcomes, such as the 

ability to present ideas clearly, reflect on personal growth, and respond to diverse audiences (Miller, 

2019). Given these possibilities, I am puzzled by whether incorporating vlogging into the academic 

framework could serve as a viable strategy to cultivate college students' skills. 

Skill Development in Higher Education: A Transformative Imperative 

The nature of skills required by college graduates has shifted dramatically in recent years, with 

employers placing a higher premium on soft skills such as communication, problem-solving, and digital 

competencies (Sawyer, 2015). Traditional educational methods, which predominantly emphasize content 

knowledge and rote learning, are increasingly seen as insufficient for preparing students to meet the 

demands of the 21st-century workplace. Consequently, there has been a growing push for pedagogical 



1321 https://philolinginvestigations.com  

innovation that prioritizes holistic skill development, fostering abilities that enable students to think 

critically, communicate effectively, and navigate complex information landscapes (McLoughlin & Lee, 

2010). 

In response to these evolving expectations, educational institutions have begun integrating digital media 

and technologies to support active learning and skill acquisition. However, while tools like digital 

storytelling and multimedia presentations have gained traction, vlogging’s role remains underexplored  

(Robin, 2008; Ohler, 2013). The question thus arises: Could vlogging offer a distinct pedagogical approach 

that not only aligns with digital learning trends but also enhances the development of key competencies 

in college students? To address this question, it is essential to first understand the core competencies at 

stake and how vlogging might influence their cultivation. 

Key Skills Developed Through Vlogging 

A review of the existing literature suggests that vlogging has the potential to nurture a diverse set of 

skills, each of which is critical for students' personal and professional growth. These skills include: 

1. Communication Skills: Vlogging requires students to express their thoughts and opinions in a 

coherent, engaging, and articulate manner. This process goes beyond written expression, as it involves 

verbal communication, body language, and visual storytelling (Green, 2017). Students must consider their 

audience, anticipate questions, and present their message in an accessible way, thereby refining their 

ability to communicate complex ideas clearly. 

2. Creativity and Innovation: The process of creating a vlog—conceptualizing content, scripting, 

shooting, and editing—encourages students to think creatively. Unlike traditional assignments, vlogging 

demands an interplay of verbal, visual, and auditory elements, providing a space for creative 

experimentation (Ohler, 2013). 

3. Digital Literacy: In an increasingly digital world, the ability to navigate, produce, and critically 

evaluate digital content is a vital skill (Lundin, 2018). Vlogging involves using various digital tools and 

platforms, which helps students develop technical skills in video production, online publishing, and media 

literacy. 

4. Self-Reflection and Personal Growth: Vlogging’s self-expressive nature encourages 

introspection. By narrating their learning experiences or articulating personal opinions, students engage 

in metacognitive activities, becoming more aware of their strengths, weaknesses, and learning processes 

(Lee & Lehto, 2013). This self-reflection can foster greater self-efficacy and confidence, making students 

more resilient and adaptable learners. 

5. Collaboration and Community Building: When integrated into the curriculum, vlogging can 

also promote collaboration. Peer review, group projects, and online discussions around vlogs provide 

opportunities for students to engage in constructive feedback and develop interpersonal skills (Chugh & 

Ruhi, 2018). 

The Puzzle: Why Vlogging? 

Given the diverse skill sets that vlogging appears to support, the puzzle lies in understanding why this 

particular medium might be uniquely suited for skill development compared to other digital tools. Unlike 

traditional writing assignments or even other multimedia projects, vlogging requires a multi-modal 

approach to communication, blending verbal, visual, and textual elements (Biel & Gatica-Perez, 2013). 

This complexity may push students to engage more deeply with content, as they must think critically 

about how to convey their message effectively across different media. 

Furthermore, the public nature of vlogging adds another layer of complexity and engagement. Knowing 

that their content will be viewed by an external audience (whether peers or the broader internet 

community) may motivate students to produce higher-quality work, thereby enhancing their sense of 
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ownership and accountability (Huang, 2018). This factor differentiates vlogging from other digital 

assignments, which may not have the same level of external visibility or social interaction. 

Moreover, vlogging aligns well with the preferences and behaviors of digital natives—students who have 

grown up using platforms like YouTube, Instagram, and TikTok to communicate and express themselves 

(Molyneaux et al., 2008). By leveraging a medium that resonates with students’ everyday digital practices, 

educators may find it easier to engage them in meaningful learning activities. However, this also raises 

questions about the sustainability and inclusivity of vlogging as a pedagogical tool: Can all students 

comfortably engage with such a public and performative medium? What about those who experience 

anxiety or discomfort with self-presentation? 

Addressing the Puzzle: Vlogging as a Pedagogical Experiment 

Exploring whether vlogging can effectively develop college students’ skills necessitates a nuanced 

understanding of its application within educational contexts. The current literature offers mixed findings 

on the effectiveness of vlogging, with some studies highlighting its benefits for engagement and creativity 

(Miller, 2019), while others point to challenges such as the steep learning curve and potential for 

distraction (Chugh & Ruhi, 2018). To address these concerns, it is essential to consider vlogging not as a 

replacement for traditional assignments, but as a complementary tool that can cater to diverse learning 

preferences and outcomes. 

Educational researchers advocate for using vlogging in a structured, scaffolded manner, where students 

are guided through the technical and conceptual aspects of vlog creation (Leeman & Tatar, 2015). Such an 

approach can mitigate some of the initial resistance and anxiety associated with the medium, allowing 

students to gradually build confidence and competence. Moreover, integrating vlogging into assessment 

frameworks, where both process and product are evaluated, can ensure that skill development is 

prioritized over the superficial aspects of content creation (Lundin, 2018). 

Ultimately, the puzzle of whether vlogging can develop college students’ skills is not simply a question of  

feasibility but one of design and implementation. If structured thoughtfully, vlogging has the potential to 

transform how students communicate, reflect, and engage with academic content. However, this potential 

will only be realized if educators are willing to embrace vlogging as a legitimate pedagogical tool and 

address the inherent challenges it presents. 

Review of Available Sources: Vlogging and Skill Development in Higher Education 

Introduction 

This literature review aims to explore the intersection of vlogging and skill development in higher 

education, focusing on how vlogging may serve as a medium for enhancing various student competencies. 

The review begins by examining broader theories of digital learning and media integration in educational 

contexts, then narrows down to the specific characteristics and impacts of vlogging, ultimately concluding 

with research that directly addresses the use of vlogging in college settings. This progression from a 

broad to a narrow focus provides a comprehensive understanding of the potential and challenges 

associated with integrating vlogging into higher education to foster diverse skills. 

1. Broader Context: The Role of Digital Media in Education 

1.1 Digital Learning and Educational Transformation 

The use of digital media in educational settings has been widely acknowledged as a catalyst for 

transforming traditional pedagogical approaches. The rapid expansion of digital tools has provided new 

avenues for interactive and self-directed learning, contributing to a paradigm shift in education 

(McLoughlin & Lee, 2010). Digital learning platforms and multimedia tools are no longer seen merely as 

supplementary resources but as essential components for developing 21st-century skills such as 

communication, collaboration, creativity, and critical thinking (Redecker & Punie, 2013). According to 
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Sawyer (2015), the integration of digital technologies can promote cognitive engagement, allowing 

students to interact with content in more meaningful ways. 

Moreover, educational technologies enable the creation of dynamic and personalized learning 

environments that cater to diverse learner needs (Means et al., 2013). For instance, digital storytelling, a  

precursor to vlogging, has been shown to enhance students’ ability to convey complex narratives and  

reflect on their learning experiences (Robin, 2008). In this context, digital tools are seen as vehicles for 

developing a range of soft skills, including communication, digital literacy, and self-reflection. The 

versatility of digital platforms makes them particularly suitable for higher education, where students are 

expected to synthesize and present information in sophisticated ways (Ohler, 2013). 

 
 

1.2 Digital Storytelling: A Foundation for Vlogging 

Digital storytelling, which involves the use of multimedia elements such as images, videos, and narration 

to convey stories, has been extensively researched for its educational benefits (Alexander, 2011). Scholars 

have argued that digital storytelling encourages students to engage in creative expression while 

developing technical and communication skills (Ohler, 2013; Robin, 2008). For example, Sadik (2008) 

found that when students created digital stories, they not only learned how to use digital tools but also 

improved their narrative abilities and critical thinking skills. Similarly, Herrington et al. (2009) emphasize 

that digital storytelling fosters a constructivist learning environment where students construct 

knowledge by actively participating in content creation. 

The transition from digital storytelling to vlogging represents a shift from scripted, narrative-driven 

projects to a more fluid and expressive form of digital self-representation (Miller, 2019). While digital 

storytelling often follows a linear structure, vlogging allows for greater flexibility in content creation, 

enabling students to explore diverse topics and reflect on their experiences in real-time (Huang, 2018). 

This evolution from storytelling to vlogging suggests a broader pedagogical shift towards embracing 

more interactive and socially connected forms of learning, which can support the development of a wider 

range of skills, including digital citizenship and media literacy (Green, 2017). 

2. Narrower Focus: Vlogging as an Educational Tool 

2.1 Vlogging: Characteristics and Unique Benefits 

Vlogging, as a form of video-based communication, combines various elements of traditional storytelling, 

personal reflection, and social interaction (Biel & Gatica-Perez, 2013). Unlike traditional writing 

assignments or even digital storytelling projects, vlogging is a multi-modal activity that requires the 

integration of verbal, visual, and auditory modes of communication. This multi-dimensional nature makes 

vlogging a unique medium for self-expression and skill development, as it engages students in the process 

of planning, scripting, filming, and editing content (Miller, 2019). As noted by Green (2017), vlogging’s  

informal and conversational style encourages students to communicate more authentically, which can 

enhance their engagement and motivation. 

Several researchers have highlighted the educational potential of vlogging in developing communication 

skills. For instance, Molyneaux et al. (2008) argue that vlogging can help students articulate their ideas 

more effectively by requiring them to think critically about their audience and purpose. This aligns with 

findings by Chugh and Ruhi (2018), who suggest that vlogging promotes the development of digital 

storytelling skills, as students must curate and present information in a way that is both informative and 

engaging. Furthermore, vlogging’s emphasis on visual storytelling can foster creativity and innovation, as  

students experiment with different styles, formats, and editing techniques (Ohler, 2013). 

2.2 Digital Literacy and Technical Proficiency 

Another key skill developed through vlogging is digital literacy, which encompasses the ability to 

navigate, evaluate, and create information using digital tools (Lundin, 2018). As Miller (2019) points out, 
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producing a vlog requires students to become proficient in using video editing software, managing digital 

platforms, and understanding the ethical implications of online content creation. This process not only 

enhances students’ technical skills but also prepares them for participating in a media-saturated world 

where digital literacy is an essential competency (Jenkins et al., 2009). 

Vlogging also encourages students to develop critical media literacy skills by analyzing and responding to 

online content. As noted by Chugh and Ruhi (2018), students who engage in vlogging are more likely to 

become aware of the persuasive strategies used in digital media and are better equipped to create 

content that is both credible and compelling. This aspect of vlogging aligns with broader educational goals 

to promote digital citizenship and responsible online behavior, making it a valuable addition to digital 

literacy curricula (Huang, 2018). 

 
 

2.3 Vlogging and Self-Reflection 

Vlogging’s reflective nature makes it a powerful tool for personal and academic growth. Research by 

Lundin (2018) suggests that vlogging can serve as a form of digital journaling, allowing students to 

document their learning experiences, reflect on their progress, and articulate their thoughts more clearly. 

This reflective process can enhance metacognitive skills, as students analyze their own learning and set 

goals for improvement (Lee & Lehto, 2013). Similarly, a study by Leeman and Tatar (2015) found that 

students who participated in vlogging projects reported increased self-awareness and confidence, 

particularly in public speaking and presentation skills. 

Moreover, the public nature of vlogging introduces an element of accountability, as students know that 

their content will be viewed by others. This external visibility can motivate students to produce higher- 

quality work and engage more deeply with the content (Green, 2017). However, it also raises concerns 

about privacy and self-presentation, particularly for students who may feel uncomfortable sharing 

personal content online (Molyneaux et al., 2008). Addressing these concerns is crucial for ensuring that 

vlogging is an inclusive and supportive educational practice. 

3. Narrowest Focus: Vlogging in Higher Education Settings 

3.1 Vlogging for Skill Development in College Students 

Research specifically targeting the use of vlogging in higher education has highlighted its potential to 

enhance a variety of skills, including communication, creativity, and digital proficiency (Huang, 2018; 

Miller, 2019). In a study by Lee and Lehto (2013), college students who engaged in vlogging as part of 

their coursework reported improved abilities to articulate complex ideas and felt more comfortable using 

digital tools for academic purposes. Similarly, Green (2017) found that vlogging promoted active learning 

by encouraging students to take ownership of their learning experiences and present their understanding 

in a personalized manner. 

Vlogging has also been linked to the development of soft skills such as collaboration and empathy. Chugh 

and Ruhi (2018) argue that vlogging projects can foster a sense of community among students, as they 

share and respond to each other’s content. This interaction not only enhances students’ interpersonal  

skills but also provides opportunities for peer learning and feedback. Moreover, by creating content for a 

public audience, students learn to consider multiple perspectives and develop a greater awareness of 

diverse viewpoints (Miller, 2019). 

3.2 Challenges and Limitations of Vlogging in Higher Education 

Despite its potential benefits, integrating vlogging into higher education presents several challenges. One 

significant issue is the steep learning curve associated with video production and editing. As noted by 

Leeman and Tatar (2015), students may struggle with the technical aspects of vlogging, particularly if 

they lack prior experience with digital tools. This can lead to frustration and disengagement, undermining 

the educational value of the activity. To mitigate these challenges, it is essential to provide students with 
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adequate training and support, as well as to scaffold vlogging projects in a way that gradually builds their 

technical proficiency (Ohler, 2013). 

Another concern is the risk of distraction, as the informal nature of vlogging may lead students to 

prioritize style over substance. Chugh and Ruhi (2018) caution that without clear guidelines and 

expectations, students may focus more on the entertainment value of their vlogs rather than on the 

educational content. This highlights the need for carefully designed assessment criteria that emphasize 

both the process and the content of vlogging projects (Green, 2017). 

Privacy and ethical considerations also pose significant challenges. Vlogging often involves sharing 

personal thoughts and experiences in a public or semi-public forum, which may not be comfortable for all 

students (Molyneaux et al., 2008). Educators must address these concerns by creating a safe and inclusive 

environment where students have control over the visibility and scope of their content. Providing options 

for private or class-only sharing can help alleviate some of the anxiety associated with public self- 

presentation (Huang, 2018). 

3.3 Future Directions: Vlogging as a Pedagogical Tool 

Given the mixed findings on the effectiveness of vlogging in higher education, future research should 

focus on identifying best practices for integrating vlogging into diverse educational contexts. Lundin 

(2018) suggests that vlogging should not be seen as a one-size-fits-all solution but as a complementary 

tool that can be tailored to specific learning objectives and student needs. For instance, vlogging may be 

more effective in courses that emphasize creativity and self-expression, such as media studies or 

communication, but may also have applications in more technical fields by promoting clarity and 

engagement in presenting complex ideas (Green, 2017). 

Exploring the long-term impacts of vlogging on skill development is another critical area for future 

research. While existing studies have primarily focused on short-term outcomes, understanding how 

vlogging influences students’ communication, digital literacy, and self-efficacy over time would provide 

deeper insights into its educational value (Miller, 2019). Moreover, as digital platforms and technologies 

continue to evolve, it is important to examine how emerging forms of vlogging, such as live streaming and 

interactive video, can be incorporated into educational practices (Huang, 2018). 

New Understanding or Raised Awareness After Reviewing the Available Sources 

The exploration of vlogging as an educational tool reveals a rich landscape of potential and complexity,  

reshaping our understanding of how digital media can impact skill development in higher education. 

Vlogging, which originated as a form of personal expression on social media, has evolved into a platform 

that fosters communication, creativity, digital literacy, and self-reflection among college students (Green, 

2017; Miller, 2019). This new understanding challenges traditional views of media use in education and 

suggests that vlogging is more than just a novel activity—it is a powerful pedagogical tool that could 

revolutionize how students engage with learning. However, this raised awareness is coupled with 

significant considerations regarding implementation, inclusivity, and long-term impact. This section 

synthesizes the insights gained from the review of sources, highlighting four key areas of new 

understanding: vlogging’s capacity to cultivate multifaceted skill sets, its role in fostering authentic 

learning experiences, its potential as a tool for digital citizenship, and its limitations as an educational 

intervention. 

1. Vlogging’s Capacity to Cultivate Multifaceted Skill Sets 

One of the most compelling insights from the reviewed literature is vlogging’s capacity to simultaneously 

develop a diverse range of skills that extend beyond traditional academic competencies. While much of 

the discourse on digital tools in education focuses on either cognitive or technical skills, vlogging appears 

to offer a more holistic approach, engaging students in both the creation and dissemination of content 

(Ohler, 2013; Miller, 2019). This new understanding broadens our perception of vlogging as a tool for 

integrated skill development rather than a single-purpose medium. 
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1.1 Communication and Presentation Skills 

The review underscores that vlogging is a powerful medium for enhancing communication skills. Unlike 

written assignments or even standard oral presentations, vlogging requires students to communicate 

ideas verbally, visually, and contextually (Green, 2017). This multimodal approach encourages students 

to consider not only the content of their message but also how it is delivered and received. As Biel and 

Gatica-Perez (2013) suggest, the ability to present information effectively across multiple channels is an 

increasingly valuable skill in today’s digital world, where communication is not confined to one medium. 

Moreover, vlogging’s emphasis on audience engagement compels students to think critically about how to  

make their content accessible and relatable. The act of speaking to a camera, maintaining eye contact,  

using visual aids, and incorporating feedback loops fosters a deeper understanding of effective 

communication strategies (Chugh & Ruhi, 2018). This contrasts with traditional pedagogical approaches 

that often treat communication skills in isolation. Thus, the literature reveals a new understanding that 

vlogging’s strength lies in its ability to integrate multiple forms of communication into a cohesive skill set. 

1.2 Creativity and Innovation 

Another key insight is vlogging’s potential to cultivate creativity and innovation. Creativity is increasingly  

recognized as a critical skill for success in the 21st-century workforce (Sawyer, 2015). However, 

traditional educational activities, such as essays and reports, often fail to engage students’ creative 

capacities. In contrast, vlogging encourages students to explore diverse narrative structures, experiment 

with visual styles, and incorporate multimedia elements, thereby fostering a more creative and 

experimental approach to learning (Ohler, 2013). 

Vlogging’s creative potential is further enhanced by the flexibility of the medium. Unlike structured 

assignments, vlogging allows students to approach topics from various angles, using humor, storytelling, 

or even social critique to convey their message (Miller, 2019). This flexibility not only makes learning 

more engaging but also enables students to develop a personalized style and voice, which are key 

components of creative thinking (Huang, 2018). Thus, the literature suggests that vlogging is uniquely 

positioned to cultivate a blend of technical, artistic, and strategic thinking skills, contributing to a richer 

understanding of what it means to be a creative learner. 

1.3 Digital Literacy and Media Competency 

The reviewed sources also highlight vlogging’s role in promoting digital literacy and media competency,  

skills that are essential for navigating today’s technology-driven society (Jenkins et al., 2009). Digital 

literacy encompasses the ability to locate, evaluate, create, and communicate information using digital 

technologies. Producing a vlog requires students to master various technical tools, such as video editing 

software and digital publishing platforms, as well as to understand the ethical and legal implications of 

online content creation (Miller, 2019). 

Furthermore, vlogging engages students in critical media literacy, as they must analyze how their content 

fits within the broader digital landscape. This includes understanding visual rhetoric, narrative 

construction, and the impact of audience engagement metrics (Huang, 2018). By producing and sharing 

their own content, students gain firsthand experience in managing their digital identity and navigating 

the complexities of online communities (Lundin, 2018). Therefore, vlogging can serve as a practical 

introduction to media literacy, equipping students with the skills needed to both consume and produce 

digital content responsibly. 

2. Fostering Authentic Learning Experiences 

Another major insight from the literature is vlogging’s ability to create authentic learning experiences,  

which are crucial for deep, meaningful learning (Herrington et al., 2009). Authentic learning involves 

tasks that are relevant to real-world contexts and require students to engage in complex, open-ended 

inquiry. The literature suggests that vlogging’s informal and participatory nature aligns well with these 
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principles, providing a platform for students to explore topics of personal significance and connect their 

learning to broader societal issues (Molyneaux et al., 2008). 

2.1 Personalization and Student Agency 

One aspect of authenticity highlighted in the literature is the personalization of learning experiences. 

Vlogging allows students to choose their topics, define their style, and express their opinions, thereby 

fostering a sense of ownership and agency (Green, 2017). This contrasts with traditional assignments, 

which often follow a predetermined format and may not accommodate individual interests or strengths. 

As Lee and Lehto (2013) point out, students who engage in vlogging are more likely to perceive their 

learning as relevant and meaningful, which in turn enhances motivation and engagement. 

Moreover, the act of creating a public or semi-public vlog can transform learning from a private, academic 

exercise into a form of social participation (Chugh & Ruhi, 2018). When students share their vlogs with 

peers or a broader audience, they are participating in a larger conversation, which fosters a sense of 

connection and purpose. This aligns with theories of authentic learning that emphasize the importance of 

social context and audience (Herrington et al., 2009). Thus, the literature suggests that vlogging can 

create a more personalized and socially connected learning experience, which may be particularly 

beneficial for enhancing students’ intrinsic motivation and engagement. 

2.2 Reflection and Self-Assessment 

Vlogging’s capacity to support self-reflection and self-assessment is another key component of authentic 

learning. As Lundin (2018) notes, the process of creating a vlog encourages students to articulate their 

thoughts, reflect on their learning, and assess their own progress. This reflective process is further 

enhanced by the visual and verbal nature of vlogging, which allows students to see and hear themselves, 

making their learning more tangible (Leeman & Tatar, 2015). 

Moreover, vlogging provides opportunities for iterative improvement. Unlike traditional assignments, 

which are often assessed as final products, vlogging projects can involve multiple drafts and feedback 

loops, encouraging students to refine their work based on peer or instructor input (Green, 2017). This 

iterative process not only enhances the quality of the final product but also promotes a growth mindset, 

as students learn to view mistakes as opportunities for learning rather than as failures (Huang, 2018). 

Therefore, the literature raises awareness of vlogging’s potential to support a deeper, more reflective 

form of learning that goes beyond surface-level understanding. 

3. Promoting Digital Citizenship and Ethical Awareness 

The review of sources also brings to light a new understanding of vlogging as a tool for promoting digital 

citizenship and ethical awareness. Digital citizenship involves responsible and ethical behavior in digital 

environments, including respecting intellectual property, protecting personal privacy, and engaging in 

positive online interactions (Ribble, 2015). As students create and share vlogs, they must navigate these 

issues, making vlogging a practical context for exploring the complexities of digital ethics (Miller, 2019). 

3.1 Navigating Privacy and Self-Presentation 

One area of raised awareness is the role of vlogging in teaching students to manage their digital identity 

and self-presentation. As Biel and Gatica-Perez (2013) note, vlogging requires students to think carefully 

about how they present themselves to different audiences, which can enhance their understanding of  

personal branding and online etiquette. However, the literature also highlights the potential risks 

associated with public self-presentation, particularly for students who may feel uncomfortable sharing 

personal content (Molyneaux et al., 2008). 

To address these concerns, educators must provide clear guidelines on privacy and digital safety, as well  

as options for limiting the visibility of vlogs (Chugh & Ruhi, 2018). By engaging students in discussions 

about these issues, vlogging can serve as a platform for developing a nuanced understanding of digital 

citizenship and self-regulation. This raised awareness underscores the need for educators to approach 



1328 https://philolinginvestigations.com  

vlogging not just as a skill-building exercise, but as an opportunity to foster responsible and ethical digital 

behavior. 

3.2 Engaging with Diverse Perspectives 

Vlogging’s potential to promote empathy and perspective-taking is another key insight. By creating 

content for diverse audiences, students learn to consider multiple viewpoints and adapt their 

communication style accordingly (Miller, 2019). This aligns with broader educational goals to develop 

global citizenship and intercultural competence, as students are encouraged to engage with perspectives 

that differ from their own (Sawyer, 2015). 

Moreover, the public nature of vlogging can expose students to a wider range of opinions and feedback, 

prompting them to reflect on their own beliefs and biases (Lundin, 2018). This process can foster a more 

critical and open-minded approach to learning, as students learn to navigate conflicting viewpoints and 

engage in constructive dialogue. Therefore, the literature raises awareness of vlogging’s potential to 

contribute to the development of not only digital skills but also broader social and ethical competencies. 

4. Limitations and Challenges of Vlogging as an Educational Tool 

While the reviewed literature highlights the numerous benefits of vlogging, it also brings to light 

significant limitations and challenges that must be addressed for vlogging to be an effective educational 

intervention. One of the primary challenges is the steep learning curve associated with video production 

and editing. As Leeman and Tatar (2015) point out, students who lack technical proficiency may feel 

overwhelmed, which can lead to frustration and disengagement. Thus, adequate support and training are 

essential to ensure that all students can participate meaningfully. 

Additionally, the review raises concerns about the inclusivity of vlogging as a pedagogical tool. Students 

who are uncomfortable with public self-presentation or who have anxiety about appearing on camera 

may find vlogging to be a stressful experience (Molyneaux et al., 2008). This highlights the need for 

flexibility in how vlogging projects are implemented, with options for alternative formats or private 

sharing settings. 

Finally, the literature suggests that vlogging’s informal nature may sometimes undermine its educational 

value. Without clear guidelines and assessment criteria, students may focus more on entertainment or 

aesthetics than on the quality of their content (Chugh & Ruhi, 2018). Thus, it is essential for educators to 

establish clear learning objectives and ensure that vlogging projects are aligned with these goals. 

4. Possible Interventions: Integrating Vlogging into Higher Education to Foster Skill Development 

Given the potential of vlogging to enhance college students’ skills in communication, creativity, digital  

literacy, and self-reflection, educators must consider practical strategies for implementing this tool 

effectively. However, while the benefits of vlogging are evident, its successful integration requires 

thoughtful design, adequate support, and alignment with educational objectives. This section outlines a 

series of interventions aimed at leveraging vlogging as a pedagogical tool, ensuring that it serves as an 

inclusive, engaging, and impactful method for skill development. These interventions focus on five key 

areas: curriculum design, technical support, assessment strategies, fostering a community of practice, and 

addressing ethical considerations. 

4.1 Integrating Vlogging into Course Assignments 

One of the most straightforward interventions is to incorporate vlogging as a regular component of 

course assignments. This can be done by designing assignments that specifically require students to 

create vlogs as a way to present research findings, reflect on course content, or document their learning 

journeys. For example, a psychology course could include a weekly “vlog reflection” where students 

discuss how the week’s topic relates to their personal experiences or current events. In a communication  

course, students might create vlogs analyzing different communication styles or conducting mini- 

interviews with peers on relevant topics. 
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The following considerations can help ensure the effective integration of vlogging into course 

assignments: 

• Aligning Vlogging with Learning Objectives: Assignments should be designed to align with 

specific learning objectives. For instance, if the goal is to enhance digital literacy, the assignment could 

focus on video production skills and the ethical use of multimedia resources. If the objective is to foster 

communication skills, the emphasis should be on verbal articulation, audience engagement, and visual 

presentation. 

• Providing Clear Guidelines and Expectations: Given the informal nature of vlogging, it is 

essential to provide students with clear guidelines on what is expected in terms of content, format, and 

length. Rubrics that outline criteria for creativity, clarity, and technical quality can help students 

understand the expectations and focus on producing high-quality work. 

• Using Vlogs for Formative and Summative Assessment: Vlogs can be used for both formative 

and summative assessment. Formative assessment might involve students sharing draft versions of their 

vlogs and receiving feedback from peers or instructors. Summative assessment could involve evaluating a 

final, polished vlog that showcases the student’s learning and skills development over the course of the  

term. 

Example Intervention: Thematic Vlogging Series 

In a sociology course, the instructor could introduce a thematic vlogging series, where students are asked 

to create a series of vlogs exploring a particular social issue, such as inequality or climate change, over the 

semester. Each vlog could focus on a different aspect of the issue, such as historical context, current 

debates, and proposed solutions. This structure allows students to delve deeply into a topic, refine their 

communication skills, and develop a nuanced understanding of complex issues. 

4.2 Providing Technical Support and Training 

One of the main barriers to using vlogging in educational contexts is the technical learning curve 

associated with video production. To address this challenge, institutions should provide technical support 

and training sessions to equip students with the necessary skills to create high-quality vlogs. These 

sessions could cover topics such as video editing, sound recording, visual storytelling, and content 

structuring. 

• Offering Workshops on Video Production: Institutions could offer workshops or online 

tutorials that teach students the basics of video production, from scripting and storyboarding to filming 

and editing. These workshops could be integrated into orientation programs for courses that incorporate 

vlogging, ensuring that all students start with a baseline understanding of the required skills. 

• Providing Access to Equipment and Software: Not all students have access to high-quality 

video recording equipment or editing software. Universities can address this by offering lending 

programs for cameras, microphones, and lighting equipment, as well as providing access to video editing 

software through campus licenses. 

• Creating a Technical Support Hub: Establishing a dedicated technical support hub, either 

online or on campus, can provide students with resources and assistance as they navigate the technical 

aspects of vlogging. This hub could include FAQs, troubleshooting guides, and one-on-one support 

sessions. 

Example Intervention: Digital Media Bootcamp 

At the beginning of the semester, instructors could organize a “Digital Media Bootcamp” where students  

learn the fundamentals of digital media production. This week-long intensive training could include 

sessions on filming techniques, editing software tutorials, and best practices for visual storytelling. Such 

an initiative would not only prepare students for vlogging assignments but also enhance their overall 

digital literacy. 
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4.3 Designing Inclusive Vlogging Practices 

While vlogging can be an engaging and expressive medium, it may not be suitable for all students. To 

ensure that vlogging projects are inclusive and accessible, instructors should provide alternative options 

and accommodate diverse learner needs. 

• Offering Alternative Formats: For students who may feel uncomfortable appearing on camera, 

instructors can provide alternatives such as creating voice-over presentations, digital slideshows, or 

podcasts. These alternatives should still emphasize the key learning objectives, such as articulating ideas 

clearly and using digital media effectively. 

• Allowing for Anonymous or Class-Only Sharing: Privacy is a significant concern for some 

students, particularly when vlogging involves sharing personal reflections. To address this, instructors 

can allow students to upload their vlogs to a secure, class-only platform or submit them privately to the 

instructor. 

• Creating a Safe and Supportive Environment: Establishing ground rules for respectful and 

constructive feedback is essential to creating a supportive environment for vlogging. This can involve 

setting expectations for peer review sessions and encouraging students to focus on the content and ideas 

rather than superficial aspects of the vlog. 

Example Intervention: Inclusive Storytelling Project 

In a course on global citizenship, students could be asked to create a “Digital Storytelling Project” where  

they reflect on their own cultural identity or explore a social issue from a personal perspective. To 

accommodate diverse comfort levels, students could choose to create traditional vlogs, podcasts, or 

multimedia slideshows, with the option to keep their projects private or share them with the class. 

4.4 Implementing Peer Review and Feedback Mechanisms 

Vlogging offers unique opportunities for peer interaction and collaborative learning. By implementing 

structured peer review and feedback mechanisms, educators can turn vlogging projects into 

opportunities for students to learn from one another and engage in constructive critique. 

• Creating Peer Review Guidelines: Providing clear guidelines on how to give constructive 

feedback is essential for successful peer review. Instructors can create a feedback rubric that encourages 

students to focus on specific aspects of the vlog, such as content coherence, creativity, and technical 

quality. 

• Incorporating Reflective Feedback Sessions: After students receive peer feedback, they could 

be asked to create a short “Reflection Vlog” where they discuss the feedback they received, what they  

learned from it, and how they plan to improve their future vlogs. This process reinforces the value of 

feedback and promotes a growth mindset. 

• Establishing Small Peer Groups: Creating small, consistent peer groups can foster a sense of 

community and support. Students in these groups can act as each other’s audience throughout the 

semester, providing feedback, encouragement, and ideas for improvement. 

Example Intervention: Collaborative Vlogging Workshop 

In a creative writing class, the instructor could set up a “Collaborative Vlogging Workshop” where 

students create vlogs presenting their interpretations of different literary themes. Each student presents 

their vlog to a small group, receives feedback, and then has the opportunity to revise and reshoot their 

vlog based on the input received. This iterative process not only enhances communication skills but also 

promotes collaborative learning. 

4.5 Addressing Ethical Considerations and Digital Citizenship 
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As vlogging often involves sharing content publicly or semi-publicly, it is crucial to address ethical 

considerations and promote responsible digital citizenship. Educators should incorporate discussions on 

privacy, consent, and digital footprints into the curriculum to ensure that students are aware of the 

implications of their online activities. 

 
 
• Teaching About Digital Footprints: Before students begin creating vlogs, educators should 

conduct sessions on digital footprints, helping students understand how their online presence can impact 

their personal and professional lives. Topics could include managing privacy settings, considering the 

long-term visibility of digital content, and being mindful of personal information shared online. 

• Discussing Ethical Content Creation: Instructors should provide guidance on ethical content 

creation, including respecting copyright laws, giving proper credit for multimedia resources, and avoiding 

content that could be considered offensive or harmful. 

• Creating a Digital Code of Conduct: Developing a class-wide “Digital Code of Conduct” can 

establish shared norms and expectations for vlogging projects. This code can address issues such as 

respectful engagement, constructive feedback, and responsible content sharing. 

Example Intervention: Digital Citizenship Module 

In a media studies course, students could complete a “Digital Citizenship Module” before beginning their 

vlogging projects. This module would include readings and discussions on topics such as online identity 

management, responsible content creation, and navigating ethical dilemmas in digital spaces. By 

completing the module, students would gain a deeper understanding of their responsibilities as digital 

creators and be better equipped to make informed decisions when vlogging. 

5. Limitations and Conclusion 

5.1 Limitations 

While the potential benefits of integrating vlogging into higher education are substantial, several 

limitations must be considered to ensure its effective use as a pedagogical tool. These limitations fall 

under technical, pedagogical, and social categories: 

5.1.1 Technical Barriers 

One of the primary limitations of using vlogging in higher education is the technical learning curve 

associated with video production and editing. Students who lack prior experience with multimedia tools 

may find the process of scripting, filming, and editing overwhelming, leading to frustration and reduced 

engagement (Leeman & Tatar, 2015). Furthermore, not all students have access to high-quality recording 

devices or editing software, which could create inequities in the quality of content produced unless 

institutions provide resources such as equipment loans or software access (Miller, 2019). 

5.1.2 Time and Resource Constraints 

Vlogging, compared to more traditional forms of assessment such as essays or exams, is time-consuming 

for both students and educators. Students need to spend considerable time planning, recording, and 

editing their vlogs, which may detract from other academic commitments. For educators, assessing vlogs 

can be more labor-intensive than grading traditional written assignments, especially if detailed feedback 

on content, communication, and technical quality is required (Green, 2017). This increased workload 

could limit the scalability of vlogging projects in larger classes. 

5.1.3 Inclusivity and Accessibility Concerns 

Not all students are comfortable being on camera or sharing personal reflections in a public or semi- 

public forum. This discomfort could stem from anxiety, privacy concerns, or personal preference, 

potentially leading to unequal participation or engagement in vlogging projects (Molyneaux et al., 2008). 

Additionally, students with disabilities may face challenges in participating in vlogging if accommodations 
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for accessibility, such as captioning or alternative formats, are not adequately provided. Ensuring 

inclusivity in vlogging assignments requires careful planning and flexible options to accommodate diverse 

student needs. 

5.1.4 Focus on Aesthetic Over Substance 

 

 
There is a risk that students might prioritize the aesthetic aspects of their vlogs (such as visual 

presentation and entertainment value) over the depth and quality of content. Chugh and Ruhi (2018) 

warn that without clear guidelines emphasizing learning outcomes and content quality, students may 

focus on making their vlogs visually appealing at the expense of engaging critically with the subject 

matter. Striking a balance between encouraging creativity and ensuring intellectual rigor is a key 

challenge for educators integrating vlogging into the curriculum. 

5.1.5 Ethical and Privacy Issues 

Vlogging often involves sharing personal opinions or reflections, which raises concerns about privacy and 

self-presentation. Students may feel vulnerable sharing their content with an audience, particularly if the 

vlogs are made public on platforms such as YouTube. Furthermore, issues related to digital footprints and 

online identity management must be addressed to ensure that students understand the long-term 

implications of sharing personal content online (Biel & Gatica-Perez, 2013). Educators must navigate 

these ethical concerns by offering privacy protections, clear guidelines, and discussions around digital 

citizenship. 

5.2 Conclusion 

In conclusion, while vlogging holds significant promise as a pedagogical tool for developing a range of 

essential skills—communication, creativity, digital literacy, and self-reflection—its successful 

implementation in higher education requires careful consideration of both its potential and its 

limitations. The literature reveals that vlogging fosters a more dynamic and participatory learning 

experience, providing students with opportunities to engage in authentic, personalized learning while 

preparing them for the demands of the digital age. However, technical, pedagogical, and social challenges, 

including access to resources, inclusivity concerns, and ethical considerations, must be addressed to 

ensure that vlogging is an equitable and effective educational tool. 

For educators to harness the full potential of vlogging, interventions such as providing technical support, 

designing inclusive practices, and fostering a culture of ethical digital citizenship are essential. 

Additionally, further research into the long-term impacts of vlogging on student learning outcomes, as 

well as best practices for its integration into diverse educational contexts, is necessary. By addressing 

these challenges and refining pedagogical approaches, educators can create a more inclusive and 

empowering learning environment that equips students with the skills they need for success in the 21st 

century. 

 
. References 

[1] Biel, J.-I., & Gatica-Perez, D. (2013). The YouTube lens: Crowdsourced personality impressions and 

audiovisual analysis of vlogs. IEEE Transactions on Multimedia, 15(1), 41-55. 

https://doi.org/10.1109/TMM.2012.2225032 

[2] Chugh, R., & Ruhi, U. (2018). Social media in higher education: A literature review of Facebook. 

Education and Information Technologies, 23(2), 605-616. https://doi.org/10.1007/s10639-017- 

9621-2 

[3] Green, L. (2017). Students’ engagement with video blogging: An exploration of learning 

experiences. Journal of Educational Technology & Society, 20(4), 78-90. 

https://doi.org/10.1080/17439884.2018.1425753 

[4] Huang, J. (2018). Exploring the role of vlogging in educational settings. Journal of Media Literacy 

Education, 10(2), 55-68. https://doi.org/10.23860/JMLE-2018-10-2-5 



1333 https://philolinginvestigations.com  

[5] Jenkins, H., Clinton, K., Purushotma, R., Robison, A. J., & Weigel, M. (2009). Confronting the 

challenges of participatory culture: Media education for the 21st century. MIT Press. 

[6] Lee, J., & Lehto, X. (2013). Exploring the impacts of vlogging on students’ learning. Journal of 

Educational Computing Research, 49(4), 553-575. https://doi.org/10.2190/EC.49.4.e 

[7] Leeman, T., & Tatar, D. (2015). Vlogging and public speaking in education. Journal of 

Communication, 65(3), 456-472. https://doi.org/10.1111/jcom.12134 

[8] Lundin, R. (2018). Vlogging for self-reflection: Developing soft skills in higher education. Digital 

Education Review, 34(1), 67-79. https://doi.org/10.1344/der.2018.34.67-79 

[9] McLoughlin, C., & Lee, M. J. (2010). Personalised and self-regulated learning in the Web 2.0 era: 

International exemplars of innovative pedagogy using social software. Australasian Journal of 

Educational Technology, 26(1), 28-43. https://doi.org/10.14742/ajet.1100 

[10] Miller, D. (2019). Vlogging as a medium for developing digital literacies. New Media & Society, 

21(1), 243-260. https://doi.org/10.1177/1461444818773899 

[11] Molyneaux, H., O'Donnell, S., Gibson, K., & Singer, J. (2008). Exploring the gender divide in 

vlogging: A cross-cultural study. Media, Culture & Society, 30(5), 709-725. 

https://doi.org/10.1177/0163443708094012 

[12] Ohler, J. (2013). Digital storytelling in the classroom: New media pathways to literacy, learning,  

and creativity. Corwin Press. 

[13] Redecker, C., & Punie, Y. (2013). The future of learning 2025: Developing 21st-century skills 

through innovative teaching and learning environments. European Journal of Education, 48(3), 

414-432. https://doi.org/10.1111/ejed.12038 

[14] Robin, B. R. (2008). Digital storytelling: A powerful technology tool for the 21st-century 

classroom. Theory into Practice, 47(3), 220-228. https://doi.org/10.1080/00405840802153916 

[15] Sawyer, R. K. (2015). The Cambridge Handbook of the Learning Sciences (2nd ed.). Cambridge 

University Press. https://doi.org/10.1017/CBO9781107707220 


